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My teaching philosophy is guided by two primary factors - the assumptions of critical theory and my belief that as a 
teacher, my role is to function as a guide, rather than a "director". In particular, I believe that the intent of education is 
not to simply provide students with 'facts and figures', but rather, to create critical thinkers, who are willing to 
challenge themselves intellectually and take risks in their learning. As such, I see my role as a teacher as one of 
raising issues, asking questions, and encouraging students to see and reflect on connections between concepts, 
situations and issues. My role is also to help students to learn to ask the questions themselves, and to reflect on and 
critique the status quo. In this way, my teaching is grounded in principles of critical pedagogy. 
 
While much of my teaching focuses on asking critical questions, I feel that as a teacher I must also provide students 
with a foundation from which to begin. As such I believe it important to introduce new concepts and issues from a 
theoretical basis and to ensure that students understand the theory. To encourage critical thinking, I then help 
students explore what they are learning from a variety of perspectives. For example, course reprotexts frequently 
include several readings on a particular topic, each presenting a different perspective or lens through which to 
understand the concept. Similarly, class discussions are intended to hear the broadest number of 'voices' so that we 
can challenge what is commonly perceived as the 'truth'. Much of my class material involves asking critical questions 
and then 'unpacking' the answers. This is done using strategies that include posting questions on Blackboard, 
engaging in large and small group discussion and debate, and providing opportunities for experiential learning 
assignments. It is my belief focusing on critical questions encourages students to recognize that there is no 'right' way 
to understand many, if not most concepts, but rather that historical, political, economic and social factors drive the 
assumptions, biases and language through which knowledge is created, presented and maintained. The 
interdisciplinary community development course (CINT 917) that I co-teach is in this way, an embodiment of my 
teaching philosophy, as it creates space for the multiple voices of university students, community members and an 
interdisciplinary mix of course leaders to unpack and explore an issue of relevance. It also encourages the students 
themselves to challenge one another and engage in critical dialogue. In this way, teaching and learning become 
group responsibilities, guided, rather than directed by the professor. Ultimately I feel that I have been successful 
when students ask critical questions and feel comfortable enough to debate issues that are often difficult to discuss. I 
also believe that I am successful when students independently tell me (as they frequently do) that I have encouraged 
them change the way in which they see and understand the world - for example, when students say things like "I 
never saw it that way before!" 
 
I believe that as a teacher, I must provide adequate feedback so that students are clear about my expectations, and 
their own efforts to meet these. At the beginning of each course I outline expectations and review these as 
necessary. When marking assignments I always try to provide the type of feedback that both identifies the student's 
strengths, and gives enough direction so that the student can address the weaknesses. In this way, I work to build on 
student capacities, rather than focus on limitations. 
 
I feel strongly that while evaluation is a necessary tool in an academic environment, it should not take centre stage, 
nor become the primary direction for teaching and learning. Rather, evaluation must conceptualized and used as a 
means of helping students learn; framed so that it can function as a personalized "check point" for students to gauge 
their own learning. As such, I rarely if ever use evaluative methods which simply test "knowledge" or recall. Rather, I 
prefer to incorporate evaluation tools that demonstrate a student's ability to engage in critical analysis, critical 
application of knowledge, and reflexivity. For example, a key evaluative tool in the CINT 917 (Toronto Urban Field 
Experience) is a reflective practice workbook. Within this, students are graded, not on the "right or wrongness" of 
what they think, but on their capacity to engage in reflective thinking and analysis of what they are experiencing. 
Similarly, an analysis log is used within the political action experiential assignment that forms a substantial part of my 
community health nursing course. Here, student evaluation is linked to the ability to both analyze the decisions and 
strategies that they use in designing and implementing political action project, and the subsequent ability to use this 
reflective knowledge to revise their planning. Interestingly, over the last year, a number of students in the CINT 
course have commented that the lack of focus on grading processes has allowed them to focus on true learning. 
 
I believe that while I am a teacher, I am also a learner. In the classroom, with the practice students that I supervise in 
community placements, and with the interdisciplinary group of students that participate in the CINT course that I co-
teach, I strive to create an atmosphere of partnership, collegiality and mutual respect. While I come to the partnership 
with knowledge and skill in my areas of expertise, students come with a wide range of life experiences. As such, it is 
important to me that we are able to share our knowledge and learn from one another. I always ask students to look to 
their own experiences and to use these as a basis for exploring course concepts, something that is extremely 
important when working with the non-university student community members who are registered as full participants in 
the CINT course. I also believe that it is critical to create an atmosphere of comfort and trust within the classroom, 
where group members can express ideas freely - even when those ideas go against mainstream or group norms. To 



do this, I frequently use my experiences to illustrate situations, issues and concepts. By sharing parts of my own life 
and by admitting what I both do and don't know, I feel that I provide permission for students to do the same. 
 
I feel very strongly that I am a role model in all that I do. As such, I try to be open, honest and reflective of my own 
biases, assumptions and values. In the classroom I try to model principles of a reflective practice that include 
collegiality, collaboration and an appreciation for diverse and multidisciplinary views. I also believe that students in 
academic and professional programs develop an appreciation for multiple ways of knowing, and the recognition that 
expertise can take many forms. This underlies the way in which community participants have been integrated into 
and supported in the CINT course. Although these students do not have the formal education of the university 
students, they are encouraged to see themselves as experts in a range of community issues. At the same time, I 
work to help students reframe professional notions of "expert". Similarly, when supervising community health nursing 
students in field placements, I continually strive to help them identify sources of knowledge, power and voice within 
the community, and to recognize how their practice must be sensitive, respectful and, cognizant of community 
strengths, histories and dynamics. 
 
In sum, my teaching philosophy is grounded in a belief that the learning environment is a small community, and a 
place to practice critical thinking, reflexivity and critical analysis skills in a collegial, supportive interactive 
environment. Within this it is vitally important to me that I consistently model these behaviours both inside and outside 
the classroom. 
 


