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My philosophy of experiential learning is based on constructionism and the theories of situated learning and cognitive 
apprenticeship. My teaching philosophy is also informed by metaphysics, epistemology, the nature of human 
consciousness and the means for acquiring and transferring knowledge. The fundamental building blocks of my 
teaching philosophy include: 
 
Objective Reality - There is an objective reality outside of the teacher and student and our mission is to work 
together to understand it and take actions within that reality to achieve our goals. By situating the learning within 
important real-world situations, students learn better, work harder, and see the real consequences of their actions. 
Since each situation is unique, teacher and student must work together to discover the appropriate analysis tools, 
concepts, strategies, actions and outcome measures. 
 
Volition - The student must choose whether or not to engage in the hard work required to learn. The teacher must 
thus constantly motivate the student either by ensuring that the situation has an inherent important value to the 
student or by ensuring that the student clearly understands how the application of focused effort will lead to positive 
personal outcomes. 
 
Limited Consciousness - A human consciousness cannot grasp all aspects of reality simultaneously. We need tools 
for unit reduction. The formation and use of concepts serves to reduce the number of units to be grasped at any one 
moment and provides a specific means for acquiring and transferring knowledge. There are three foundational 
thinking tools and skills that I focus on: 

• Analysis (Essentialization) - in order to reduce the number of units, teacher and student must be able 
to pare away the minor details and articulate the essentials relevant to a situation. For example, 
instead of calculating 37 financial ratios or compiling HR surveys, we must discover the essential 
points such as "the company is in financial distress" or "the poorly-defined org structure leads to lack 
of role clarity". Reality is complex: we cannot hope to understand all the issues in a business if we 
cannot first discover and articulate the most essential ones. 

• Synthesis (Principle Formation) - the number of units may also be reduced by combining essential 
issues into one higher level principle. For example, the company may be in financial distress, 
customers may be leaving, and a new competitor may emerge. A synthesis of all this information 
might be "the company needs a new product development strategy". 

• Integration (Action) - it is not enough just to create a new strategy or plan. There may be a multitude of 
implementation issues arising out of the company-wide integration of the new plan. Student and 
teacher must discover the concrete actions (tasks, milestones, responsibilities…) required in the 
situation in order to assess whether or not the desired outcomes can be achieved in reality. Students 
may also frequently learn more from their implementation failures than from business theories. 

Of course these abstract philosophical principles must be articulated to the students in a comprehensible way and 
concretized for them so that they understand what the teacher is trying to teach within any given situation. I use the 
following hierarchy of principles: 

 

Most of my experiential learning is situated within an organizational context such as a company or non-profit 
organization. Students must perform an external market analysis and internal company competency analysis using a 
variety of tools and articulate the essential issues the company is facing. These facts of reality drive the company 
vision and mission. The students must synthesize these into the company's strategy which in turn drives the 



implementation of the strategic plan into the actions of all employees. 
 
Students often struggle to grasp how this all fits together within an organizational context, unless they are actively 
situated within the organization itself. 
 
An excellent pedagogical tool is to show the analogy between the company and the individual student. Each student 
must analyze his or her own reality and face up to his or her own personal strengths and weaknesses. Students learn 
many analysis tools to discover their aptitudes, interests and learning styles. They learn how to discover and 
articulate their own personal values and beliefs and to synthesize these into their own personal SMART goals. Just 
as a company's strategic plan is a blueprint for how to achieve its desired outcomes, so too an individual's goals drive 
the actions necessary to achieve their desires. Finally, students learn how to integrate their goals into every aspect of 
their daily actions whether those goals be character related goals of integrity and honesty or weight reduction goals 
that demand they modify their eating habits and lifestyle choices. 
 
The hierarchy of principles shown above also helps describe my teaching psychology which is predominantly 
influenced by goal-setting theory and supported by valence-instrumentality-expectancy theory and socio-cognitive 
theory. In essence, these state that student performance is heavily driven by the goals that students set for 
themselves. Higher goals yield higher performance. Low goals or no goals yield poor performance. Goals set jointly 
by students in collaboration with their teachers and supported by the proper instrumentality and expectancy 
frameworks should consistently lead to exceptional performance. 
 
This exceptional performance is precisely what I attempt to achieve with every student. 
 
Very early in my student relationships, I ask them to analyze their aptitudes and interests and articulate their values 
and beliefs. I set extremely high goals and I work collaboratively with them to establish their own goals. I then work 
closely with them within the situated learning context to integrate these goals into every action in order to achieve 
their desired performance. To concretize the desired outcomes, I have students prepare hypothetical future resumes 
so they can see how their performance will be viewed by prospective employers. I extensively use peer feedback in 
many team-based formats to augment my own feedback. 
 
My personal teaching goals, driven by my teaching philosophy, are as follows: 

• I continuously strive for personal improvement and teaching excellence. I read over 40 books a year 
and have read over a hundred books on philosophy, goal-setting, and psychology as well as books 
from the motivational and coaching experts. I have at least 2 extensive feedback sessions in every 
semester course and my SIFE team and work-study students engage in extensive feedback sessions. 

• I teach "around the cycle" to address all the primary learning styles. I make the standardized learning 
style inventories available to my students and point out when I am teaching to different styles. 

• I am inspirational and motivate all the time. I continuously emphasize the integration between the 
learning situation and the students' personal values and goals. I help my students set great goals and 
achieve exceptional outcomes. 

• I integrate personal success, goal-setting, and time management skills into every learning opportunity. 
I teach life skills first and business skills second. 

• I form supportive relationships with my students and make myself readily available. I "turn off the noise 
of my own personal life" so that I may focus my full and absolute attention on those I meet. I invest 
time with my students. 

• I strive for transformative relationships. My students stay in touch with me after graduation and some 
invite me to their weddings. Several hundred students have invited me to be their Friends on 
Facebook and I always accept the invitation. 

• I contribute back to my colleagues, faculty and fellow academics. When I go to a conference, I make a 
formal presentation on what I have learned when I return. I publish peer-reviewed articles on teaching. 
I typically make well over a dozen professional speaking presentations, public workshops and guest 
lectures per year outside of my normal teaching. I have written, produced and "starred" in over a 
dozen on-line educational videos on entrepreneurship. 

 


